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The paper discusses the advanta'ges of implementing a personalised approach in teaching
Business English. Personalisation as a term normally implies something that is designed
or changed so that it is suitable for the needs of an individual. This paper explores the
definition further and offers an alternative outlock on ‘personalisation’ as an umbrella
term for creating both personal and personalised approach to Business English. The
proposed approach primarily concerns roles of the practitioner in terms of determining
the approach to subject-specific content as well as in creating and developing course
materials and designing tailor-made communicative activities for enhancing learners’
individual communicative skills.
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INTRODUCTION

In the field of English language teaching, English for Specific Purposes (ESP) is
generally accepted as a discipline that requires a new approach to language teaching. This is
primarily due to the fact that its methodology is based on the specific needs and objectives of
the learner. However, the fact that ESP has certain features which distinguish it from General
English, does not imply teaching it as a variant totally detached from General English, even
though the content may vary.

There have been various debates over what really differentiates ESP from General
English. Strevens’ (1988) definition of ESP makes a distinction between four absolute
characteristics and two variable characteristics. The absolute characteristics are that ESP
is designed to meet specified needs of the learner, it is related in content (in its themes and
topics) to particular disciplines, occupations and activities, it is centred on the language
appropriate to those disciplines and activities in syntax, lexis, discourse and semantics,
and it is in contrast with General English. The variable characteristics are that ESP may be
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restricted in terms of skills to be learned (for example speaking only) and that it may not be
taught according to any pre-determined methodology.

Robinson (1991) states that the main criterion for defining ESP is that it is ,,normally
goal-directed”, and stresses that ESP courses develop from a needs analysis which specifies
what is it that students are required to do ,,through the medium of English” (Robinson, 1991:
3).

Another definition of ESP was offered by Dudley-Evans and St. John (1998) who
postulate three absolute characteristics of ESP: it is designed to meet specific needs of the
learner, it makes use of the underlying methodology and activities of the discipline it serves,
and it is centred on the language (grammar, lexis, register), skills and discourse appropriate
to those activities. On the other hand, the variable characteristics would include the fact that
ESP may be related to, or designed for specific disciplines, that in specific teaching situations
it may use a different methodology from that of General English, and that ESP is likely to
be designed for adult learners, either at a tertiary level institution or in a professional work
situation.

Another attempt to determine the key features of ESP was made by Hutchinson and Waters
(1987) who claim that ESP is ,,an approach to language teaching” in which all decisions as to
content and method are based on the learner’s reasons for learning (Hutchinson and Waters,
1987: 19).

Each of the above approaches to defining ESP has validity, but also weaknesses, either
in the definition itself or in the features listed. The definition offered by Strevens is the most
comprehensive of the four quoted since it includes all the relevant distinguishing features of
ESP among absolute characteristics. ESP is, in fact, primarily focused on the learners’ specific
academic or occupational needs, which means that the type of language used in such courses
is directly motivated by the results obtained from the needs analysis which should precede
any further work in ESP courses. However, this feature of ESP is not to be taken at face value.
The practice has demonstrated many times over that a great amount of work in ESP courses
is based on a ‘common-core’ of language and skills that belong to all academic disciplines
or that appear in a wide range of professional areas. Therefore, while agreeing that learners’
specific needs are primary determinants of the nature of activities carried out.in ESP courses,
one has to bear in mind that a key assumption of ESP is that activities implemented highly
depend on registers and associated language which students have to be able to manipulate
successfully in order to carry out the course activities. ESP teaching does not necessarily
have to relate to subject content but it has to reflect the underlying concepts of the discipline
in question. Moreover, any attempt to define ESP should consider the fact that, in practice,
much of ESP teaching, especially where it is directly linked to a particular discipline, makes
use of a methodology that differs from that used in General English teaching. By methodology
we are primarily referring to the interaction between the ESP teacher and the learners because
in more specific ESP courses, the teacher appears almost like a language consultant, sharing
the equal status with the learners who, unlike the teacher, possess specific subject knowledge.
Strevens, as well as Dudley-Evans and St. John, rightly claim that ESP is in contrast with
General English, particularly in terms of methodology which is completely directed by the



Strani jezici 35 (2006), 2 S. Radmilo: “Getting personal’; implementing a personalised approach, 163 — 17

learners’ specific needs and specific type of language skills they have to master.

Widdowson (1987) claims that ,,ESP is simply a matter of describing a particular area
of language, and then using this description as a course specification to impart to learners
the necessary restricted competence with this particular area” (Widdowson 1987:10). The
author insists on the specific language and makes it a primary determinant of any type of @
methodological approach in the area of ESP. Kennedy and Bolitho (1984) emphasize that ,,it
is important not to regard ESP as an area of development separate from the rest of English
Language teaching” (Kennedy and Bolitho, 1984:7). This notion is in contrast with those of
some of the other authors mentioned (Strevens, Dudley-Evans and St. John) but it complies
with what was stated by Robinson (1991) and Hutchinson and Waters (1987), i.e., that ESP
should not be regarded as an entity separate from General English.

While inclined to accept the fact that ESP is inevitably built on the ‘common-core”
language that learners acquire in General English courses, the author cannot subscribe to
the claim made by Kennedy and Bolitho that ESP should not be considered separate in its
development from General English. In reality, ESP teaching, particularly in highly specialised
disciplines, does require a different approach from the one implemented in teaching General
English, and it very often calls for the teacher’s strong commitment in mastering subject-
specific areas, both language-wise and content-wise.

Since this paper tackles one specific area of ESP — Business English — the author’s claim,
drawn from the professional experience, is that the success of a course highly depends on the
teacher’s knowledge of the communicative functioning of English in business contexts, on
understanding the Business English students” expectations and learning strategies, on finding
out about the psychology of personal and interpersonal interactions in cross-cultural settings,
and on a sufficient degree of knowledge of management theories and practices. This feature
strongly differentiates this area of ESP from General English.

The inspiration for tackling issues that we consider crucial in teaching Business English
has come from the author’s professional experience in designing and implementing Business
English courses with the students of Economics and Business Administration at the Faculty
of Economics in Split, Three features addressed are as follows: in the first part the paper is
focusing on the teacher’s personal role in course design, in the second part the paper tackles
personalised methods of materials selection, and the third part offers ideas on designing
and implementing personalised, communicative, discussion-enhancing activities in the BE
classroom. These three particular features are discussed with a common aim — to stress the
importance of developing personal teaching principles which can enable BE teachers to build
the criteria by which they can judge the effectiveness of specific methods and approaches
used and which can provide them with the ability to combine different methods effectively
80 as to create & coherent, well-balanced course.
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1. ROLES OF THE BUSINESS ENGLISH PRACTITIONER IN THE
COURSE DESIGN

Teaching Business English involves teaching English to adults working in businesses
of one kind or another, or teaching young adults preparing to work in the field of business.
Therefore, the primary aim of a Business English course is to fulfil students’ work-related
needs. According to the particular type of business needs, we talk about two categories of
Business English. The first is the so called ,,sof¢” Business English for general business
purposes. It entails acquiring skills that every business person will need regardless of the type
of the company they will work for. Such skills include handling business correspondence,
telephoning, negotiating, participating in meetings, etc. Teaching this type of BE includes
covering a broader range of topics from various business areas, not focusing too deeply on
any of them, and it can be taught well by General English teachers since it does not require
,.deep” knowledge of a particular discipline. The other category is ,, hard” Business English
which serves as a tool in a specific economic discipline. This category includes Business
English for Banking, Accounting, Finance, etc. This type of BE course requires a different
approach to course design since the teacher is required to possess a deeper insight into a
discipline being taught. This often sounds like a daunting task to General English teachers
since it is expected that a BE teacher tells students ‘what’ something is and ‘who’ does it,
while the ‘how’ and the ‘why’ are supposed to be left to the teachers in specialist courses.
However, this is very often not so. Undergraduate students cannot be expected to know the
meaning of every term or economic concept in English if they had not covered it yet in their
specialist courses. When a situation like that occurs, the BE teacher has to be prepared to
deliver the explanation as well-as the appropriate practical example of the concept both in
English and, very often, in Croatian as well. To be able to rise up to the task, the teacher has
to cover a lot of ground in a specific discipline and design such a course that will involve
students as active participants in every aspect of the course and that will make the students
partners in the job of learning.

Since teaching BE to students with no work experience can present a challenging task,
especially for a less experienced teacher, methodology has to be implemented sensitively,
taking into consideration both teaching aims and student response.

Given the limited amount of lecture time during an academic year, course development
involves careful balancing of specific elements of content teaching and language teaching.
In terms of content-based teaching, this invelves covering wider business-related language
areas in the first semester (types of organisations, recruitment, types of business formats,
management styles, etc.) and focusing on the more specific contents and business skills in
the subsequent semesters.

BE teachers do not normally come from a business environment, i.e. they do not have
any first-hand experience of actually working in the areas whose content they are teaching.
On the other hand, neither undergraduate students they teach possess any subject specific
knowledge when they enrol at university. We can even state that this type of teaching context
in which neither teachers nor students possess the in-depth knowledge of the subject matter
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being taught, is the one teaching situation in which both “sides’ learn as they go along. Thus,

acquiring knowledge of business contexts and subject-specific business skills becomes an

imperative both for the teacher and for the learners. This process requires a lot of time and

effort from the BE practitioner and involves a lot of specialist reading, communicating and

liaising with business people or with colleagues teaching specific areas of business, be it @
the world of Management, Finance, Marketing or any other area that one has to familiarize

oneself with. In other words, the BE practitioner has to undergo an on-going professional
development of an interdisciplinary nature.

In order to establish the importance of having a personalised, as well as a well-balanced
rapport in this type of teaching context, we must clearly define the roles of a BE practitioner.
There are five key roles: teacher, course designer and materials provider, collaborator,
researcher and evaluator (Dudley-Evans and St. John, 1998).

The first three roles bare major relevance for the topic of this discussion so they are the
ones being explored further.

BE practitioner is not a ,,primary knower of carrier content of the material” (Dudley-
Evans and St. John, 1998:13). Nevertheless, both with adult professionals, as well as with
undergraduate students, the teacher’s role as the organizer and coordinator still remains
dominant since she is the one that sets objectives, introduces the topics, acts as a guide in
classroom activities, possesses a degree of content knowledge and finally, acts as a flexible
presenter in each classroom discussion.

Being flexible and adopting a personalised approach to BE teaching requires a lot of effort
as far as the course design and materials development are concerned. English for Business,
apart from being focused on mastering specific Business content and Business language
skills, requires constant updating as far as the course material goes. Textbooks that normally
accompany BE courses at tertiary level rarely cover the entire range of needs that BE students
have in terms of future employment possibilities. Thus, selecting and using suitable authentic
supplementary material, adapting it where material is not suitable for a particular language
level, and even creating new material using authentic references is a constant challenge for a
Business English practitioner.

Finally, assessing the effectiveness of teaching material can be a daunting task since very
often one finds oneself at the end of the academic year facing the fact that certain textbook
or selected supplementary material did not produce the desired effect as far as the outcomes
of the course are concerned. This, in turn, usually entails starting the selection procedure of
matetials from the scratch before the next academic year starts. The point is often made with
regard to teaching ESP courses and providing course materials that there is a constant need
for ,,re-inventing the wheel” (Dudley-Evans and St. John, 1998:15).

Considering the above said, and drawing from professional experience, we can firmly
state that content-specific teaching is best implemented in collaboration with subject
specialists. Thus, in their role of collaborators, BE practitioners have to integrate, as often
as possible, specialist studies and the language itself. This presupposes the fact that the
teacher is familiar with specialist courses the students attend and that she is willing to reach
out to subject specialists teaching those courses for help in collaboration. The way this type
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of collaboration is implemented with the students of Economics in Split is making use of
various subject-specific scientific papers, case studies and specialist textbooks written by
subject specialists teaching at the Faculty of Economics, and wsing those as an up-to-date,
content-based authentic material which often supplements, or in some cases even replaces
some less relevant units in the chosen textbook. Examples of such an approach include
checking which particular textbooks are used in the core courses students attend, borrowing
one of those from the Faculty library, and surprising the students with choosing a chapter
from their specialist textbooks and transforming it into BE teaching material. When this is
done, the usual BE textbook is left aside for the moment, so that reading, discussion, as well
as the activities that the teacher prepares as a follow-up to that lecture, all have to do with a
topic they covered already in one of their core course. Another example includes making use
of the fact that BE teachers are very often asked to translate colleagues’ papers presented at
international conferences or published in journals. Since students at the undergraduate level,
especially first and second year students, do not yet have a developed interest in reading and
discussing such writing, the teacher can bring this aspect of their professors’ professional
activity closer to them. By using the translation of one of the papers written by a colleague
teaching one of the core courses, the teacher can both develop the students’ awareness of
the rules of academic writing, motivate them to attempt writing a personal view of the topic
in question as a homework assignment, encourage them to discuss various opinions and
standpoints regarding the topic, and finally bring English another step closer to the real-life
business context.

In order to follow students’ progress, and in order to attempt a stronger integration
with specialist subjects on the curriculum, the method of classroom presentation has been
implemented with our students few years ago. In order to fulfil the course requirements, the
students are asked to create a classroom presentation in English on a chosen topic from one
of their core courses. The task requirements are explained to the students in the first week of
the semester and they are given sufficient time, between four and six weeks, to select a field
and a topic they wish to present to their colleagues. They have freedom of choice as far as the
sources and research goes, they can consult both their subject tutor and their Business English
teacher at any stage during the preparation, but they are required to respect the guidelines
of academic research in all its aspects. This presupposes that the teacher spends at least one
lecture explaining the rules of academic research, primarily those that concern plagiarism or
the ‘copy-paste’ technique the students are so fond of, especially when the research is done
on the Internet. The teacher facilitates the task by presenting the students with the rules for
successful presentations, which include rules on addressing the audience, handling one’s
body language, adjusting the tone of voice, answering questions from the audience, etc. This
way, the students are not only made aware of their language skills, but also of their personal
strengths and weaknesses which may help them to deliver a professional presentation in their
workplace one day.

Before the presentation is delivered, each student has to submit the paper on the chosen
topic for the teacher’s approval. The paper represents a more elaborate version of the students’
presentation and, and since the final mark at the course largely depends on the quality of the
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paper and on the way it was presented, the students invest quite a lot of effort in completing
this creative task. As far as the presentation method is concerned, students are encouraged to
use what has become a standard lecture method at the Faculty, i.e. a PowerPoint presentation
which they deliver at an assigned time during the last four weeks of the semester.

This type of approach does not only enable the teacher to actually insert the carrier @
content into the course but it also presents a way of simulating real business situations
and practising real business skills (presenting in English, explaining difficult concepts,
participating in discussions, negotiating goals, etc.) needed for a successful integration into
the world of business.

The author’s professional practice has proved that the contént knowledge the students
acquire this way has a long-term relevance. This is true not only because students relate
easier to the subject matter that tackles real issues, but also because the language teacher
is able to incorporate specific language skills much easier into the real, practical topics that
students find familiar since they are created and dealt with by other subject tutors.

2. SELECTING AND DEVELOPING COURSE MATERIALS

One of the central dilemmas of ESP is whether ESP textbooks really exist. Very often,
in fact, teachers find themselves in a situation where they are expected to produce a course
that exactly matches the needs of a group of learners, but are expected to do so with no,
or very limited, preparation time (Jones, 1990). In reality, many teachers are not provided
with enough time for needs analysis, materials research and materials development. Many
textbooks claim to meet the needs of ESP courses, but no one textbook can entirely live up
to its name. This has proved to be true even with Business English. Experience tells us that
the only real solution to the dilemma of finding the appropriate balance in the course material
is the creation of a personalised resource bank which is to include cross-indexed, workable
content-based resources. Although this may take up quite a lot of teacher’s time, it is our belief
that it is doable, particularly if done through a longer period of time, i.e. continually during
the course of the year. The resource bank can include articles from relevant newspapers and
magazines that deal with topics from various areas of economics (The Financial Times, The
Economists, The New York Times, Harvard Business Review, etc.) or any major publication
that contains articles on economic issues. The best way to go about implementing this
approach is for the teacher to take out an annual subscription to the relevant publications.
That way, one is certain to get up-to-date information on every important issue in the field
of economics continually, all the year around. Another way is to search the numerous web
pages on the Internet, particularly those by major newspapers or TV stations, like the BBC or
CNN, since these are valuable sources of material which always boost lively discussions in
the classroom and, what is even more important, involve the students in the process of critical
thinking about everyday world issues while motivating them to look for similar sources of
information by themselves. .

Having in mind the proven benefits of such an approach, both for the students and for the
teacher, however daunting the task might sound, one must be reminded once again that ESP
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in general, and BE in particular, is an approach and not a subject to be taught. Therefore,
resources implemented such courses must be a collage or a combination of various materials
which, in our experience unavoidably includes four categories: authentic materials, ESL
materials, BE materials, and teacher-generated personalised materials.

When deciding on a particular textbook and on supplementary materials for our BE
courses, two sets of factors are considered: the structure and predictability of the textbook
and an up-to-date fresh input of the authentic materials. In order to balance those two tools,
we have created a personalised checklist which facilitates the decision-making process.
Although the items on the checklist can vary according to the specific needs of learners, the
checklist proposed here includes what are considered to be the most relevant features.

» ' Content and relevance
Do the materials relate to the students’ needs?
Does the range of skills covered suit the students’ language level?
How much will the students gain in terms of fresh input and in terms of practice of
the knowledge they possess alrcady?
Is there an appropriate balance between the priorities determined for a particular level
and the activities offered?
# Syllabus
Is the syllabus structural, functional, notional or multi-strand?
Is the relationship between specific performance areas and language practice clearly
stated for students to understand?
Are there enough review and consolidation sections for less motivated students?
> Input
How much support is offered to students?
Are the expectations realistic?
Is there enough real-life simulation of particular business contexts?
What kind of listening and writing models are provided?
¥» Lexis
Is the lexis appropriate to the students’ potential working environment?
How is unknown vocabulary dealt with?
Is the vocabulary level useful for the first/second year university students or is it too
technical for their level?
» Presentation
Is the material in the textbook presented clearly and in an appealing way?
Do the layout and design, including photos, illustrations, charts and d1agrams look
sufficiently serious and realistic?
» Cultural appropriacy
Is the textbook material appropriate for the students’ cultural, religious and socio-
political background?
What kind of work-related behav1our does the textbook promote?
Will the students have difficulty in relating to certain aspects of the material?
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» Teacher preferences
Will I as the teacher be able to cope with the materials in the textbook?
Is the material going to limit or help my usual approach to students?
Do 1 have enough help from the textbook in terms of writing models, key to exercises,
additional information on specific areas?

This checklist has been created to suit the author’s specific needs in a specific teaching
context. It has proved to be a successful tool in mastering potential pitfalls when deciding
on a specific BE textbook or other additional course material. Lists such as this one can be
personalised to suit individual preferences of each teacher and each group of students. The
thing to remember is that the requirements should satisfy both the teacher’s and the students’
goal as far as the desired outcome is concerned.

3. APPLYING A PERSONALISED APPROACH TO CLASSROOM
ACTIVITIES

Developing the students’ skills in the BE classroom is most effective if specific areas
of weakness are identified early on in the course and addressed throughout the course.
Since identifying the problem is merely the first step towards solving it, the teacher’s focus
should turn towards finding the ways of improving the students’ performance in the weak
areas which will enhance their self-confidence and reflect positively on their on-the-job
performance later in life. Personalised speaking activities are probably the most reliable
barometer of individual or group progress since they allow the teacher to spot the weakest
areas as well as to identify individual problems in target skills. By the term ‘personalised
activities’ we imply tailor-made activities created or adapted to suit the abilities of particular
groups of students. Although they might be on the same language level and might have the
same target needs in terms of skills to be mastered, no two groups of students are identical.
In practice, one often finds oneself teaching the same BE course with the three different
groups of students, but the students’ reactions to classroom activities and the results obtained
in written or oral assignments vary considerably from one group to another. In such cases,
personalising the methodological approach to a particular group always turns out to be
the best solution. Unlike a non-personalised approach to BE teaching, which presumes
features like a uniform approach to each group of students, failing to address the particular
weaknesses the students’ may be demonstrating, applying the course textbook cover-to
cover without making use of personalised sources of authentic material, ¢tc., a personalised
approach tackled in this chapter includes designing and implementing speaking activities
aimed at getting BE students to communicate in their learning environment. The activities
that follow are designed to meet the specific needs of students of Economics and Business
Administration and they have all been implemented in practice. Their implementation, as
well as the students’ feedback has proved that, in the long run, such activities produce more
effective and self-confident users of Business English which is ,,good for business not only
in terms of building new relationships with colleagues and clients but also in terms of getting

O

171



S. Radmilo: ‘Getting personal’: implementing a personalised approach, 163 - 176 Strani jezici 35 (2006), 2

1)

172

those all-important contracts” (Donna, 2004:111).
Activity I

This activity focuses on questions used for clarifying vague concepts or statements.
Students practice creating and asking questions which help them to clarify precise meanings
of the comments often heard during meetings and negotiations. The teacher’s task consists
in tracking down phrases that business people often use in the context of business meetings
and negotiations. These can be found in various BE textbooks, in business newspapers and
magazines, and can quite often be heard in TV reports from various business situations. The
common feature of the phrases used has to be a certain degree of vagueness or ambiguity.
Here are the examples of phrases that the author has used recently:

We are going to expand very soon and set up a new company.
I'm going to sovt it out soon.

There are a few things we need to check up on.

I'm not sure we agree with your proposal.
There might be some practical problems there.

The students are instructed that they are going to practice clarifying comments made
during an imaginary negotiation. Focusing on the first comment, students are invited to
suggest the ways they would ask for that particular comment to be clarified to them since it
is obviously too vague. The teacher prompts the students by suggesting one or two possible
ways appropriate for this kind of business situation (e.g. How do you mean exactly? What
kind of company are you going to set up? etc.). The students are provided with the following
clarifying questions:

Who is going to finance that business venture?
When you say that, do you mean...?

What exactly do you mean by that?

If T understand you correctly, you are saying...?
Ave you saying that your plan is to ...? elc.

To make the activity more interesting and dynamic, as negotiations usually are, the
students are put into two large teams. Team [ gets the cue cards with the vague comments,
Team 2 attempts to make as many clarifying questions as they can, Every time the appropriate
question is asked, Team 2 gets a point. Every time the appropriate clarification is provided
by the first team, everybody gets a point. The activity continues until all the vague comments
are clarified. The teacher’s feedback on each activity is very important. With this activity,
students’ attention should be focused on intonation and appropriacy of language use, as
well as on any errors students might have made. Another important aspect of the activity is
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reminding the students to be careful not to cause offence by being too direct, or even impolite
when using this kind of langnage.

Activity IT

This activity gives the students an opportunity to practise explaining and discussing a
company’s products or services, using authentic materials as a starting point. The teacher
prepares for the activity by collecting various sales literature: sales brochures, product
advertisements, newspaper or magazine clippings describing a new product or service,
leaflets advertising various products, or printed Internet advertisements posted by different
types of companies. All the materials are photocopied, put together and distributed to students
who are instructed to get into small teams (depending on the size of the group, there may
be three to five teams). Each team has to be given all the materials. They are told that their
teams actually represent a company’s sales team with a task of choosing two of the products
advertised in the materials they were given and presenting it to a group of potential business
partners coming to negotiate buying the rights to produce those products in their market. A
group of three students, possibly volunteers, is chosen to act as business partners, and without
knowing what is going to be presented to them by each team, they prepare possible questions
for the meetings and the presentations they are about to attend. Each sales team is free to
choose any two products from the sales literature they were given, and they take some time to
prepare the best approach for the meeting. Depending on the level, the preparation time may
range from 20-30 minutes. The teacher monitors the preparation phase making sure that one
product is not presented twice. After some preparation time, teams, one by one, sit opposite
their ‘business partners’ and present the two chosen products highlighting their features and
advantages, trying to sell them the rights to produce those products and thus expanding their
markets (“visitors’ decide on their own which country they are coming from). Teams role-
play their conversations, and when all the teams have finished, the ‘visitors’ get together and
decide which team was the most persuasive and whose products will be produced and sold in
their country. Before the activity starts, the teacher explains that each member of a team has
to participate in the meeting. This gives even the weakest students an opportunity to speak
since they are further encouraged by the fact that they do not have to stand alone in front
of the entire group, but that they are just one of the crucial elements in the team that stands
together.

Activity IIT

This activity gives the students a chance to polish their presentation skills. Additional
advantage with thjs activity is that the students attending Business English courses at
the Faculty of Economics in Split are required, as we mentioned earlier in the paper, to
deliver a presentation at the end of each semester in order to meet the course requirements
to the full. In order for this activity to be carried out successfully, the teacher has to cover
some ground on delivering professional presentations beforehand. Various handbocks on
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presentation skills can be obtained from numerous sources and can be used to prepare the
students for the actual final presentation. Apart from that, the Internet is another invaluable
source of websites dealing with this topic and various types of material can be downloaded
and adjusted to the students’ language level. In order to implement the guidelines they have
discussed in previous lessons, the students are told that they are going to practice delivering
presentations on problems in their imaginary workplace. The presentation is to be delivered
before the Management Board of their company and its aim is to present the problems in a
particular company department and to persuade the Board to deal with the problems. The
teacher suggests possible problems they might consider tackling (e.g. problems with the
boss, smoking in non-smoking areas, equipment old and breaking down, dress code not
respected, etc.). Students are reminded of the rules for successful presentations, including
the structure of the presentation (introduction, description of main focus areas, in-depth
explanation of the problems, recommendations/suggestions), gestures, body language,
rapport with the audience, etc. Students get into groups of three, prepare their plans and
practice structuring it on paper and delivering it inside their groups. They are given sufficient
amount of time and they are encouraged to use typical phrases they learned in earlier lectures.
Students then deliver their mini presentations in a way that they allow each member in a
group to participate in the oral part of the activity. Depending on their language abilities, they
can choose who among them delivers different parts of the presentation. To involve as many
students as possible, a few of them can act as “The Board’ and ask questions at the end of each
presentation. The teacher takes notes on the errors the students make and tackles them when
the activity is completed. This way, the students are not being singled out for the errors they
make, but rather encouraged to think about the improvement in the points that the teacher
raises. Although the students are delivering an impromptu presentation it is, nevertheless, a
good opportunity for them to build-up courage for speaking in front of the audience which
may be, as many of us know, quite a stressful experience.

CONCLUDING REMARKS

The paper has proposed that establishing a personalised approach to teaching Business
English , both in terms of implementing a personal dimension in freely creating materials and
activities and adjusting them to fit a group’s needs, and in considering the learners as groups
of individuals, and not merely as a large group of young people who are too numerous too
handle, helps Business English practitioners achieve the maximum success with the course. A
dynamic, interdisciplinary nature of Business English requires an alternative outlook on the
ways to update, adapt and implement the most recent data from various authentic sources into
the course. In the author’s personal teaching experience, stepping ‘outside the boundaries’ of
the set syllabus or the set textbooks has proved helpful both in examining and addressing the
specific needs of learners and in meeting those needs long-term. The personalised approach
discussed in this paper has in practice offered valuable insights into the ways learners master
specific skills and in the ways they put those skills into practice. Those insights include the
following:
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e students relate easier to the teacher willing to experiment with the set syllabus since they
feel like being an important part in the course design; teacher paces the course following
the group’s dynamics and adjusts the material to the groups preferences;

e personalised approach helps students master difficult areas in the syllabus because they
are encouraged to individually contribute to all activities and discussions freely and @
openly before, during and after the classroom activity;

e Dboth the students’ ¢lassroom participation and their language awareness is constantly
kept on high levels since they are not mere listeners, but active contributors in course
creation;

e a relaxed, tension-free working environment is established which is essential for
achieving a desired goal with the course;

» last, but certainly not least, student feedback, in the form of a questionnaire (anonymous)
implemented both by the teacher, for personal reference, and by the Faculty, shows
extremely high satisfaction levels in all aspects of the course; results are shared with
students and used as a motivator for the continuing good work.

It has been proved in practice that content knowledge and language skills acquired as a
result of this type of approach are long-term assets which students can capitalise on in their
future business careers. Personalising Business English teaching is as much a stimulus as it
is a challenge, primarily for the students, but for the practitioners as well.
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~ PRIMJENA PERSONALIZIRANOGA PRISTUPAU
NASTAVI POSLOVNOGA ENGLESKOG JEZIKA

SaZetak:

U ovome se radu razmatraju prednosti primjene personaliziranoga pristupa u nastavi
poslovnoga engleskog jezika. Termin personalizacija u pravilu oznafava ono §to je
stvoreno ili izmijenjeno da bi odgovaralo potrebama pojedinca. Ovaj rad donekle
profiruje tu definiciju te nudi alternativan pogled na personalizaciju podjednako
valorizirajuéi, kako predavacev osobni pristup nastavnome procesu, tako i prilagodenost
pristupa (personalizacija) posebnim profesionalnim potrebama polaznika. Rabljeni
pristup problematici uzima u obzir tri vaZna aspekta uloge nastavnika poslovnoga
engleskog jezika u koja spadaju: odabir specHficnoga metodi¢kog pristupa sadrzaju,
Kreiranje nastavnoga materijala prilagodenoga specificnim potrebama polaznika te
konaéno, nastavnikovu ulogu u unaprjedivanju komunikativnih aktivnosti u cilju
poticanja individualnih vjeftina komuniciranja u konkretnome poslovnom okruZenju.

Kljuéne rijeci: personalizivani pristup, poslovni engleski jezik, engleski jezik za posebne
svrhe, nastavnik engleskoga jezika za posebne svrhe, komunikativne aktivnosti



